R pET PR
F2024 3 p THEF KT WEFH £ —CEFR thiy ¥ B

The International Conference on Monsoon Asia English Education 2024, MAEE-2024

7w hd

i~ Aegrpan

FREM > EPXFRAEEII B o EBAAL AL A T~ T T 540
f,"é"‘:"{i‘lﬁ"‘:'& Hip H 2o — o % %mmE];J—AQ-lghr'] g?& ?H—,f{'gg
oA R af G AN F R B AREL - BT R { LELHLES -
TRAEREFGBEIR Y B R EATE 2 IR e R K7

WWER & (AL PR ERE R EEFFADRR TR LG RY

.‘.

Arenpegio o 2P AP T 0 LRFCEIRBD EI M SR o HEIREBE - A
EHROTFTORT AL FIREMNRRE PHINEE - R L LT REARR
BEELIREAMMERIELE B FF AT AL hed o Ra > A RAEE R REE
FES G G AFLE L AL FREWRTAAS S S PR e

2SS R RRR T AL B 2024 TR TMNEFRT REFAEE
( The International Conference on Monsoon Asia English Education 2024, MAEE-2024 ) » #
Z A4 5 "TCEFR ey B > @38~ P & ~ 55~ A% i‘j&lf&]ﬁw« ?—‘F‘f% FIE T
RS ot o A g enE gl - o AFHBMN S FE T 5% # 1 (CEFR) &%
BoL Rty o 2 BEHEFRYT SRR OB AR
g HHsE L WECEFR B* 2 6 chig %2 G2 > s S oofodr oo LI £
o FERABINLF oK E S 2R B > REA TR LW R EERT ST
TR EF - BERLAOT L A - SRR B A2 T

FREWARRHES EF A RRERYRT 0 S B ROFRREERNL A DT R



B EREET - BE-RpzEFE P

)

PFRF 12024 9% 6p (&¥T ) 0830-16:30

S 8 R S

AERTARB(REL) B REN NI D2

FHCFEREFDF(Y 2 ) B gpn § 03t g gty

F13t ¢ 4e sk https://sites.google.com/view/maee2024/home % B3k A% ~ HF 2 R

’

’

It

_Pl_i_#grﬁg—'\)%li—_&g‘iib‘h%ﬂ’ri\.o

B R GHE AL RE R AL A e o R e Rho A
FE 300 4 e

£ ANt RAH . A gL TR

- ARE R RRET A LRFY KT E MY

SR L EEEAKE AL BRRERES O RE  EERE

g\?/—;&;_*grﬁg<T??{Eﬂ"\)ﬁﬁ’“&ﬁ&?"’o

2y

N

Bt 4dc A 4300 4 (BB T A mizag b))

Ji

7~ 2;&4[?*’;:2}5’3 \gbaﬁf y E -PJ ’5\1‘1'7“’1‘}3 F&g u.p‘;F%?;(q g} m?—ﬁ%‘ﬁi 3\"?\
% 4e o

BLREFA A CBEAZAEL LE

¥z ¥ /R YL
i Yan B 77 A7 7 IR Bl Ik 3 A
A RpH T g %72 55 ¢ S/ R | A 454
Tono YUKIO padm ot RE L E/ kR A
Van Huy AxgoEi s B/RRE i 2R
NGUYEN

Kristof SAVSKI | R &+ 3 & ~ §/p4 58 332 SF A
Jaehak LEE B E -5/ K A
IFE LTTC MRz A 3F 3 ' plsk ? < /RIF AL 7 | 2

wmE

P 2R DR e i F R YRR 8 EREE I
% PR 2[Rl P i WG S EIE- 200
fre v Bz g/ it el EREER
e FAT A EETRE /R 3 FFA

2



T~ RARD

F2024 £ THETERT RAEFAE g —CEFR sh# § B
The International Conference on Monsoon Asia English Education 2024, MAEE-2024

2024 297 6p (R#HT)

PR gk RALP F
08:30 | 4t
| 3 3
09:00
09:00 2R
| B R T A R AR I R
09:30
09:30 #.4% : The key to the successful implementation of the CEFR: Insights
| from the CEFR-J project
10:20 LA MR B
w34 @ Tono YUKIO # 4%
#.4% : The CEFR as a national language policy in Vietnam: Contexts and
10:30 Challenges
o LR RRP o
' %3 4 : Van Huy NGUYEN gl &
#.4% : Localizing CEFR in Thailand: challenges and opportunities in
11:|3 0 working with a global policy
a9 BRY f I
1920 R & ‘ IR
iwa 4 1 Kristof SAVSKI B4 12 $3%
12:30
| = kA
13:30
#1472 : National foreign language education policies and CEFR: English
13 f 0 as L2 and the situation of other foreign languages in Korea
V: ‘f A : "F ‘;/‘ a2 /. "_{_,.
14:20 LFL: wAS R
ik 4 ¢ Jachak LEE %32
Rk
14:30 AL AR PR
16!00 222§ % : Tono YUKIO ##% ~ Van Huy NGUYEN &|{& % -~ Kristof
' SAVSKI 24 72 #c 35 ~ Jachak LEE %04 ~ £ £ £ pl#i 7 &
16:00
| B 5
16:30




5 REFRA 2 AR W R 2 He

;g_-%]z gggg\j;@;}ﬁﬁaﬂéaiﬁ;{,—
Tono Topic:
YUKIO The key to the successful implementation of the CEFR: Insights from the CEFR-
p & L & | Jproject
R E
FlEr Abstract:

The Common European Framework of Reference for Languages (CEFR) has
become a widely recognized and influential framework for learning, teaching,
and assessment of foreign languages, not only in Europe but also globally. As the
CEFR continues to gain traction, its implementation is becoming increasingly
complex, with various approaches emerging. In this talk, I will explore the
different ways of approaching the implementation of the CEFR, including
adoption, adaptation, and creation. While adoption involves simply incorporating
the CEFR into existing curricula and assessments, adaptation requires a more
nuanced understanding of the local context and the need to modify the framework
to suit specific educational settings. Creation, on the other hand, involves
developing entirely new frameworks or assessments that are tailored to specific
language learning needs. Drawing on my experience as the leader of the CEFR-J
project, which localized the CEFR for English education in Japan, I will discuss
some key issues for the successful implementation of the CEFR. These include
the importance of understanding the cultural and educational context in which the
CEFR is being implemented, the need for clear communication and collaboration
among stakeholders, and the importance of developing assessments and materials
that are both valid and reliable. By sharing insights from the CEFR-J project, I
aim to provide practical guidance for educators, policymakers, and researchers

who are seeking to successfully adapt the CEFR for their own contexts.

(B FiFs 54 %) (CEFR) & = 2 23 F Y ~ KF o=k h g
L= o5 ¥ CEFR hR L * » X § %> g FAa kA& o §
a7 e pipEHY 0 AR CEFR 9% B 3= 54 254 - 3
FEAegRT o g2 % 8- CEFR E ﬁﬁﬁz\;ﬁgﬁ BARIER Y AR D R R
i*f""‘f“y {wRIRfi > YHEERFS U RBFITRTERE S A LT
PIE R 2ATOERE AR » B AFGFZEY F K- 75 CEFR-] 7
PRFA > ABRLZ AP AAy it CEFR * % EFRY 5% Hth =7
F % CEFR enBf4ER AL 4oiL 32 i fogey F F ~ e JIE t0 M ik
HBE L NEZRBRFRG AT LT sfokt o # ¥~ % CEFR-J
P mELﬁﬂp’ AEFAp BB Y 2 #BE CEFR a9k ¥ f ‘J}(ﬁ\ﬁ?']?;—?f
e L FHRER Y ¥




Dr. Van
Huy
NGUYEN
A% @ g L
<~ B/RR

E
™

Topic:
THE CEFR as a national language policy in Vietnam: Contexts and Challenges

Abstract:

The Common European Framework of Reference for Languages (CEFR) has
long been considered a global policy in language education. It has been borrowed
and adopted by different polities across the world. In this study, | tried to make
sense of the decision to adopt the CEFR in Vietnam. | examined the CEFR-
related documents in Vietnam in order to gain an understanding about the
underwritten socio-economic and political contexts, which induced the
employment of this global language education framework. These contexts
include (1) recent changes in English language policy; (2) need for concrete
economic and political innovations, and current efforts to reform higher
education; and (3) the current tendency for administrators to look outwards for
solutions to domestic issues in contemporary Vietnam. In addition, based on data
gained at a higher education institution, | outlined and discussed some initial
challenges related to the interpretation of the CEFR at the classroom level.
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Topic:
Localizing CEFR in Thailand: challenges and opportunities in working with a

global policy

Abstract:

The Common European Framework of Reference for Languages (CEFR) has had
worldwide impact over the past two decades. In Thailand, its use began as part of
large-scale language education policy reforms in the mid-2010s and has
continued, with occasional shifts in focus, to be a key point of reference in policy
discourse until today. While efforts to localize the framework have been made in
Thailand, these appear to have been outweighed by references to CEFR as a
global standard in language education, a perspective in which little opportunity
for re-interpretation is afforded to local policy agents. In this talk, I will discuss
why such re-interpretation is desirable and indeed necessary for both
policymakers and practitioners who work with CEFR. In particular, | will argue
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we need to pay more attention to the socio-cultural aspects of CEFR, especially
its descriptions of plurilingual and pluricultural competence, when using the
framework in the context of English language education, in order to account for
the realities of English as a global language.
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Topic:
National foreign language education policies and CEFR: English as L2 and

the situation of other foreign languages in Korea

Abstract:

As we know, The Common European Framework of Reference for Languages
(CEFR) is the product of the political will for the emerging supranational
organization. It’s not language specific and it requires a comparable level of
proficiency from language to language. However, the status of English as an
international lingua franca is very strong in Korea and it's the only foreign
language (FL or L2) in Korea. In fact the Korea Institute for Curriculum and
Evaluation named all other foreign languages such as French, German, Russian,
Spanish, Chinese, Japanese, etc. as second foreign languages while it named
English as foreign language. The widely spread concept that English speakers
can communicate with the rest of the world is still dominant in Korea and the so
called second foreign language education in high school level has been almost
disappeared in last ten years. While the foreign language education policy makers
in Korea ignore the value of the foreign languages other than English, the
European language educators tend to value the achievement of the CEFR. Thus
this study will analyze the Korean National Curriculum of English and other
European Languages and will discuss the effectiveness of the CEFR in
developing national language education policy in Korea.
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